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Executive Summary 

As part of the Skills for Youth (SkY) initiative, led by International Youth Foundation and QUEST Alliance, 

and supported by the U.S. Agency for International Development (USAID) and Education Development 

Center, Inc. (EDC), a pilot project was implemented from January – July 2011 in Jan Shikshan Sansthan 

(JSS) vocational training centres in four Indian states – Bihar, Delhi, Rajasthan and Uttar Pradesh.   The 

pilot project aimed to test a model of life skills lessons delivery for JSS youth beneficiaries that would 

complement the vocational training they receive and better prepare them to apply those technical skills 

to pursue better livelihoods for themselves and their families.  The project trained fifty-six JSS 

Programme Officers and Assistant Programme Officers at thirty JSS Centres, who then delivered twelve 

life skills lessons to a total of 2110 young people, mostly women.  The final objective of the intervention 

was to demonstrate a model that could be potentially implemented across all JSS in India.  An evaluation 

was carried out to identify the knowledge gains and changes in life skills acquisition of both facilitators 

and students and to document the successes and weaknesses of the programme model.   The findings of 

the evaluation are intended to inform discussions around expansion of the model among key policy 

makers and other stakeholders.    

The findings of the evaluation report indicate positive changes in both students and facilitators as a 

result of the life skills training.   Students enhanced their understanding of critical life skills concepts, 

such as communications, self-awareness, goal setting and time management, and demonstrated greater 

self-confidence and a sense of empowerment with regards to determining and managing their goals and 

daily lives.  The JSS facilitators also improved their conceptual understanding as well as classroom 

facilitation skills, through the use of a Digital Life Skills Toolkit that provided guidance as to how to teach 

life skills concepts in an interactive, participatory way with their students.  Facilitators reported that 

their own personal life skills improved as well as their job satisfaction.  JSS Centre Directors were 

supportive and pleased with the results of the project, indicating improved facilitator skills, better 

relations between facilitators and students, and greater support from the surrounding communities.   

Some challenges related to insufficient physical infrastructure and time constraints to adequately cover 

the course content were noted.   In addition, suggestions were made to add more interactive activities 

and content that is more relevant to the cultural context and literacy level of the students.  Facilitators 

also felt that assessments of learner progress needed to be added to the course materials. 

Overall, the participants – students, facilitators and JSS Centre Directors alike –expressed that the life 

skills lessons were a valuable addition to the JSS training curriculum and recommended that the 

intervention be incorporated permanently.   A number of the JSS Centres involved are continuing to use 

the lessons beyond the pilot project period.    

In order to expand the model to other JSS Centres on a large scale, considerations of how to institute a 

training of trainers approach, adapt the materials appropriately and ensure quality will need to be 

addressed.   Some recommendations include training the vocational resource people, who work daily 

with the students, to incorporate the concepts more fully into the technical training; involving State 
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Resource Centre staff in training of trainers and curriculum adaptation; and linking with other agencies, 

governmental and non-governmental, to assist in the expansion and technical support efforts. 

It is hoped that this pilot model, and the accompanying evaluation, will serve to facilitate further 

discussion and eventual commitment to incorporating the life skills model more fully into JSS to impact a 

greater number of disadvantaged young people in India. 

 

1. Introduction to the Pilot Project 

1.1  Background and Context  

1.1.1  About Skills for Youth (SkY) 

 

Skills for Youth (SkY) is part of a larger programme called MEGA-SkY (Minority Education for Grown and 

Advancement—Skills for Youth). MEGA-SkY’s focus is to create educational and skill building 

opportunities for disadvantaged children and youth in four states of India (Bihar, Delhi, Rajasthan and 

Uttar Pradesh). MEGA works to facilitate access to quality education and livelihood opportunities among 

Muslim children and youth.  SkY works at the policy level to incubate and replicate successful 

approaches to improving skill development for young people. MEGA-SkY is made possible through 

support from the U.S. Agency for International Development (USAID) and is implemented by Education 

Development Center, Inc (EDC) and International Youth Foundation (IYF). 

1.1.2 Why SkY? 

 

It is projected that by 2020, 25% of India’s population – and 65% of its labour force – will be between 

the age of 15 and 29. This concentration of young people will have a profound impact on the country’s 

future economic growth. At the same time, the 2nd National Commission on Labour reports that an 

overwhelming majority of India’s work force does not possess any identifiable marketable skill. 

Currently, only 25% of technical graduates and 10 to 15% of general graduates have the necessary skills 

for immediate employment. Only 5% of youth ages 20–24 have undergone any sort of formal training, 

compared between 60% and 80% in industrialized countries. 

 

Workforce development in India faces the changing realities of globalization and competitiveness on 

one hand and the need for inclusive growth on the other. The low literacy rate and lack of skills of the 

vast majority of the Indian population pose a major hurdle for its journey towards a knowledge 

economy.  In addition, most new jobs or businesses will require that youth be equipped with not only 

technical but also soft skills, like critical thinking, communication skills, teamwork, problem solving, 

multi-lingual abilities and customer service. Studies on skill development from various ministries and 

international organizations confirm that career guidance and soft skills are weak in existing training 

curricula.  Better guidance to help young people identify and prepare for their careers along with the 

skills needed for the new economy are critical to preparing India’s youth for a successful future. 
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1.1.3 SkY Themes – Life Skills and Career Guidance 

 

In preparation for the project implementation, the SkY team visited numerous skill development 

initiatives of the Government across various Ministries and in various states and met with students, 

teachers and officials to identify areas that could use strengthening to make the existing programmes 

more relevant to current market needs.  The findings of the research were presented in August 2010 in a 

consultation workshop to various government officials and stakeholders.  Based on the research and 

consultations with key stakeholders, SkY identified a few cross-cutting themes for its pilot interventions.  

One was career guidance and exploration which was taken forward with SCERT in Delhi.  The other 

chosen theme was Life Skills, which was the focus of a pilot project with JSS (Jan Shikshan Sansthan) 

training centres, and the subject of this evaluation report. 

 

1.1.4 Life Skills in Jan Shikshan Sansthan 

 

The SkY research study identified certain gaps in the existing skill development programmes 

implemented by ministries and departments of the Central and State Governments.  A common opinion 

was that there was inadequate emphasis on Life Skills programmes connected to employability.  

 

IYF (and its local technical partner QUEST Alliance) have found that Life Skills curricula are an important 

part of employability and vocational training programmes.  Such programmes can help individuals 

develop the confidence they need to be capable of self-directed growth and provide them with the ‘soft 

skills’ they need to be successful, self-sufficient adults. Ideally, life skills education is delivered through 

experiential learning, which increases the engagement of learners and promotes learning as a 

continuous and a life-long experience.  A good life skills programme provides a deeper understanding 

and awareness of self that helps individuals establish a good attitudinal foundation as well as a basis for 

long-term professional and personal development. It teaches skills related to communication, 

teamwork, responsibility, decision-making and conflict resolution, among others. 

 

JSS Centres promote educational, vocational, and occupational development of socioeconomically 

backward and educationally disadvantaged groups, most of whom are women between the ages of 18 - 

35 years. Most of the youth use skills learned at JSS Centres to start a small business on their own or in 

cooperatives to achieve better livelihoods.  In addition to vocational training, JSS offers a Life 

Enrichment Education (LEE) programme which provides training in topics related to health, human and 

societal values, adolescent education, women empowerment, environmental education, etc.  However 

it was found that this LEE programme could  be strengthened further by introducing and focusing on 

skills required for personal transformation and livelihood such as the ‘soft skills’ mentioned above. 

   

The SkY pilot intervention aimed to enhance the LEE programme by including those facets of Life Skills 

that would help these youth know themselves better and become more confident and able to be 

successful in their small businesses.  
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1.2 Description of the Pilot Project 

In response to these findings a pilot project was designed to institutionalize a life skills for livelihood 

programme for disadvantaged out-of-school youth attending vocational training programmes at 

selected Jan Shikshan Sansthan (JSS) Centres.  The project was designed in partnership with the 

Directorate of Adult Education (DAE) under Ministry of Human Resource Development (MHRD). The 

intervention was planned and carried out in 30 select JSS Centres in the states of Delhi, Bihar, Rajasthan 

and Uttar Pradesh from January 2011- July 2011.  

 

1.2.1 Objectives of the Pilot Project 

The specific objectives of the project were to:  

 Develop resources in the form of teaching-learning materials for the delivery of Life Skills for 

Livelihood modules. 

 Build capacity and transfer skills for the effective use of these teaching-learning materials within 

identified Jan Shikshan Sansthan. 

 Demonstrate and institutionalize an effective Life Skills for Livelihood model throughout the JSS 

system in India.   

 
1.2.2  Pilot Implementation Approach 
 
The graphic below describes the steps taken to implement the pilot project. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

Needs Assessment/Planning 

 Needs assessment visits to 10 JSS centres 

 Surveys completed by JSS Directors and Programme 
Officers 

 Review of current LEE curriculum 
 

Design of Pilot Intervention 

 Selection of 30 JSS Centres and facilitators to participate 

 Finalization of Digital Life Skills Toolkit as training tool 

 Preparation of training materials  
 

Life Skills Intervention in JSS 

 Training of Trainers -  JSS Programme Officers and 
Assistant Programme Officers  trained at Lucknow,  
February – March 2011 

 Delivery of 12 Life Skills for Livelihood lessons to students 
at 30 JSS Centres from April through June 2011  

 On-going technical support provided by SkY team 
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1.2.3 Target Groups 

 

The Target Groups of the Project were:  

- 60 facilitators (one Programme Officer and one Assistant Programme Officer from each of 30 

JSS Centres), to be trained by QUEST Alliance and through the DLST. 

- 1800 youth attending JSS vocational education/training programmes, to receive Life Skills for 

Livelihood lessons by the facilitators. 

 

Criteria for selection and eligibility of Facilitators: 

DAE officials selected the facilitators who would be part of the training and implementation of the 

project, based on the following agreed-upon eligibility criteria:   

 Age: Minimum 20 years.  

 Education: At least Bachelor’s Degree, in any discipline. 

 Motivation: Expressed willingness to conduct Life Skill training programmes.  

 Experience: Experience working with students and/or youth for at least 2 years and aptitude 

for teaching life skills. 

 Communication: Excellent communication skills in the local language.  

 Language: Adequate fluency in Hindi. 

 

1.2.4  Digital Life Skill Toolkit for Facilitators 

 

An Information and Communication Technology (ICT) - based self-learning curriculum was provided by 

QUEST Alliance, called the Digital Life Skills Toolkit (DLST).  The toolkit was translated into Hindi and 

covers twenty topics such as goal setting, understanding your strengths and weaknesses, managing 

money and time, and communication and negotiation among others.  The DLST offers a combination of 

didactic interactions and a wide range of skills training activities, including:   

 Computer based self-learning lessons 

 Lectures and Tutorials 

 Demonstrations and Role Plays 

 Skills Practice 

 

The Digital Life Skill Toolkit software is designed to be used by life skill facilitators to 1) learn the basic 

concepts of life skills and 2) guide their facilitation or delivery of Life Skills content with students.  The 

DLST uses scenario-based learning with the learners working in pairs.  The learners in this case were the 

facilitators who would be presenting the material to the youth attending vocational courses in JSS.  Since 

many of them were learning and teaching about Life Skills for the first time, they used the curriculum to:  

 engage in the content as end-users themselves, and  

 practice how to facilitate the content for end-learners  

 

The DLST has two parts.  The first “Understanding Content – What do I know about this topic?” consists 

of two kinds of activities: case studies and paper/pencil group activity.  The second “Facilitation 

Methods – How will I teach this content?” consists of facilitation guidance and tips for every topic.  
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1.2.5 Trainer Workshop 
 

In total, 56 facilitators completed a four-day workshop to introduce them to the programme, show them 
how to use the DLST and train them on appropriate delivery methods.  They also began to develop a 
lesson plan to be later validated with the JSS Directors.   
 
It was agreed that in the three-month pilot, the facilitators could deliver 12 of the 20 DLST topics.  Thus 
with consensus of all facilitators the following topics were decided to be the focus of the pilot: 

 

A. Understanding and developing Personal Competencies 
1. Identity and Background 
2. Goals Setting 
3. SWOT 
4. Attitude  
5. Self esteem 

B. Social and interpersonal Skills 
1. Balancing Relationships 
2. Decision Making 
3. HIV/ AIDS Awareness 

C. Managing Situations 
1. Communication Skills 
2. Handling Responsibilities 
3. Money Management 
4. Time management 

 
1.2.6 Delivery of Lessons to Students 

 
These facilitators delivered the twelve life skills lessons (three hours dedicated to each) to a total of 
2110 young people in 30 JSS Centres during the months of April, May and June 2011.   
 
Technical Support Officers were recruited by SkY in every state to provide support to the JSS facilitators 
in the effective delivery of training to the beneficiaries.  The main tasks of these officers were to: 

 Visit the facilitators in all 30 Centres periodically throughout the project period 

 Ensure the implementation of the project, i.e. monitoring if the classes have been regularly 
conducted by the facilitators  

 Supervise and observe the classes, answer questions and provide guidance as needed  

 Prepare observation reports to document the effectiveness and regularities of the project  

 Assist in the timely collection of pre and post evaluation questionnaire data filled by the 
beneficiaries and facilitators 

 
 

2. Evaluation Design 
 
This evaluation study assesses the implementation and impact of the life skills pilot project at JSS. The 
overall goal of this evaluation is to provide useful feedback to a variety of audiences including project 
sponsors and donors, JSS functionaries, the DAE/MHRD and other relevant stakeholders.  The evaluation 
was conducted by two consultants, Dr. A. Radhakrishnan Nair, Head of Department, School of Life Skill, 
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Rajiv Ghandi National Institute for Youth Development and Mrs. Divya Shantanam, Life Skill Curriculum 
Expert.  Please see Annex 6.1 for bios of the evaluation team. 
 
2.1 Evaluation Objectives 

The objectives of the evaluation were to: 

• Assess if the life skill programme achieved its objectives 
• Evaluate the knowledge gains of the facilitators and beneficiaries participating in the 

programme  
• Determine the facilitation competencies acquired by the facilitators  
• Deduce the challenges encountered by facilitators in implementation 
• Propose ways to improve design and/or implementation of the programme in the future 

 

The evaluation sought to provide constructive feedback on the perceived appropriateness, relevance, 

sustainability, scalability and gaps in the project design and implementation. It assessed different 

components including: 

 Pedagogy: The teaching methodology used in the classroom and in training of the facilitators 

was assessed.  

 Facilitator Skills:  Facilitators’ knowledge of life skills concepts were assessed before Trainer 

Workshop, and at the end of the pilot implementation.  In addition, their delivery of the life skill 

curriculum and efficacy of teaching methodologies using various participatory and contextual 

teaching approaches was also reviewed. 

 Beneficiaries’ Learning:  Beneficiaries’ understanding of various life skills concepts was assessed 
before and after the pilot intervention.   The extent to which they had been able to assimilate 
and use these skills was also explored.  

 Programme Model:  The challenges and successes of the programme intervention model were 
identified. 

 

2.2 Sampling 

 

The following sampling methods were used to collect data from the different stakeholders of the 

project:   

 

Facilitator Assessment: Census sampling method1 was used to collect data from the facilitators.  A pre 

and a post test questionnaire and Life Skills Assessment Scale was completed by participating JSS staff 

from all 30 JSS Centres at the beginning of the programme, before they received the training workshop 

on life skills and after completing training of the beneficiaries.  A total of 56 facilitators participated in 

the pre test at the start of the training workshop, but at the end of the beneficiaries’ training, only 48 

facilitators completed the post test.  Six facilitators had dropped out and did not conduct the 

programme and two completed the pilot programme but did not complete the questionnaires in time 

                                                            
1 Census sampling method refers to collection of information about the populace from the entire population. In this case, the 
pre and post data was collected from all the facilitators who participated in the training programme. 
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and thus were not included in the evaluation.  Therefore, the total number of facilitators included in the 

study was 48.  

 

Beneficiary Assessment: Purposive Sampling2 method was used to collect data from the beneficiaries.  

In total, 2110 youth participated in the life skills training.  Over 98% (2080) of the youth were girls - only 

one class at one of the participating JSS Centres had male participants. 

In order to make the study representative, one fourth of the Centres from each state were selected for 

the evaluation.  A combination of rural and urban Centres was selected. The nine Centres which were 

included in the study were: 

 Uttar Pradesh – Unnao, Pilibhit, Varanasi, Mirzapur 

 Bihar – Saran, Aurangabad 

 Rajasthan – Jaipur, Bikaner 

 Delhi – Peeragarhi 

 

The nine Centres used in the evaluation had only female students in the pilot programme.  The intention 
was to have a sample size of 480 youth from the nine sample Centres, representing 23% of the total 
youth.   These 480 students completed the pre test.  However, only 409 (19%) completed both the pre 
and the post test so only those are included in the evaluation analysis.   The 71 ‘missing’ students are 
due to some dropping out of their vocational programmes because of personal reasons or inadequate 
training facilities.  This level of drop-outs is not unusual among the population attending JSS Centre 
programmes.  While it was not possible to know specifically why these students dropped out, based on 
conversations with staff at JSS, it is believed that very few if any dropped out only from the life skills 
portion of their training.  The actual number of drop-outs may be less as some of these beneficiaries 
likely participated in most or all of the training workshops but did not take the post test due to absence 
on the day it was administered. 
  
The distribution of the student beneficiaries studied was:  

 
 

State Total No. 

JSS 

Centres 

Sampled JSS 

Centres 

Total  

Students 

in Pilot 

Intended 

Sampled 

Students 

Actual Sampled 

Students 

Bihar 7 2 430 123 102 

Uttar Pradesh 15 4 1063 160 146 

Delhi 3 1 207 72 52 

Rajasthan 5 2 344 125 109 

Total 30 9  

(30% of total) 

2110 480 

 (23% of total) 

409 

 (19% of total) 

 

 

                                                            
2 Purposive sampling targets a particular group of people among the total population involved. In this case for the sample 
selection of beneficiaries’, JSS centres were selected through this method because it was not feasible to study all 2110 student 
beneficiaries    
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2.3 Evaluation Methods and Tools 

 

Both qualitative and quantitative methods were used to make an overall evaluation of the programme.  
These methods included:  

 Quantitative data collection – pre- and post questionnaires and standardised life skill scale  

  Qualitative analysis – Focus group discussions, case studies, observation, facilitator journals and 

feedback forms. 

 

A set of tools were developed by the evaluation team to capture various aspects of the programme from 

different stakeholders: 

 

A. Facilitator Assessment: The following approaches and tools were developed and administered 

to assess and capture the knowledge and skills of facilitators participating in the life skill  

programme:   

 Focus group discussions prior to each trainer workshop 

 A questionnaire administered at the end of each trainer workshop asking facilitators to 

evaluate the effectiveness of the workshop.  See Annex 6.2 

 Pre and post questionnaires were answered by Facilitators before the trainer workshop and 

after the implementation of lessons with the students to assess the knowledge gains of the 

facilitators with regards to life skills concepts and life skills facilitation methods.  See Annex 

6.3 for the questionnaire. 

 Pre and post completion of the Life Skills Assessment Scale, developed by Rajiv Gandhi 

National Institute of Youth Development, to measure changes in the facilitators’ level of life 

skills on a individual level.  See Annex 6.4 for the Life Skills Assessment Scale test. 

 Focus group discussions (FGDs) with facilitators were organised in each state after 

programme implementation ended to gain qualitative insights into the programme impact 

on facilitators and receive feedback about the model in general.  A total of 24 facilitators 

participated in five FGDs organised in the four states.   See Annex 6.5 for the FGD discussion 

guide. 

 Facilitator journals were completed by the facilitators after going through the digital lessons 

and completion of each session with beneficiaries.  This journaling activity helped 

understand the challenges encountered in the field and their solutions.  Ten facilitators 

shared their journals with the SkY evaluation team to provide additional insight into the 

programme’s impact and effectiveness.  See Annex 6.6 for the journal format (the actual 

journal was a booklet with pages to respond to each lesson topic). 

 Four case studies of facilitators, written by themselves or by SkY technical team members, 

were reviewed by the evaluation team. 

 Classroom observations were made by the evaluation team and observation reports from 

technical support officers in the field were reviewed. 

 

B. Beneficiary Assessment  
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 Pre and post questionnaires were administered to beneficiaries before their classes began 

and after they completed all 12 lessons.  The questionnaires aimed to measure changes in 

knowledge and awareness of life skills concepts by the beneficiary as well as gather student 

opinions as to effectiveness of class facilitation.  See Annex 6.7 for the student 

questionnaire. 

 Focus group discussions with beneficiaries were organised in four states to gain qualitative 

insights into the programme impact on the beneficiaries and their opinion of the 

effectiveness of the facilitators in implementing the programme. Approximately 20 student 

beneficiaries participated in each FGD, for a total of 80 students.  

 Sixteen case studies of students from all four states were documented with the help of 

facilitators and technical support officers in field.  These were reviewed by the evaluation 

team. 

 Classroom observations of students were made by the evaluation team and observation 

reports from technical support officers in the field were reviewed. 

 

C.   Director Feedback:  A feedback form was sent to all 30 JSS Centre Directors by email to capture 

the Directors’ perspective of the impact of the programme on the students and facilitators, along 

with their suggestions for improving the intervention.  Seventeen JSS Directors submitted their 

responses, which were analyzed by the evaluation team.  See Annex 6.8 for Director Feedback form. 

2.4 Data Collection and Analysis 

The data was collected from February - July 2011 through the above mentioned tools and methods.  The 

evaluation team was assisted in the administration of the tools by the SkY team, including the technical 

support officers in the field.  The analysis of the data was conducted by the evaluation consultants with 

the help of SPSS statistical software tool.  

 

 

3.  Findings 
 
The findings of the evaluation are organized in three sections: Facilitators, Learners and Programme 
Model.   In the first two sections, changes in the beneficiaries’ knowledge and skills are described.   In 
the third, an assessment of the effectiveness of programme model and tools is provided.  
 
3.1 Facilitators 
 
3.1.1 Demographic Profile of Facilitators 
 
The 48 JSS facilitators who were studied are well-educated.  69% had completed a masters degree or 
higher and an additional 29% were college graduates. About half of the facilitators had training as their 
main profession, with experience ranging from five to more than fifteen years.  However, nearly three-
quarters of the trainees had not had any previous training in life skills before attending the orientation 
programme by SkY.  Male facilitators accounted for 81% of the total while only 19% were female.  The 
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majority (73%) of the facilitators were between the ages of 36 and 55.  Four of them (8%) were between 
26 and 35 years old and 8 (17%) were over 55 years old.    
 
 
3.1.2 Changes in Knowledge of Life Skills Concepts 
 
The Trainers Workshop, the use of the DLST, and the practice of delivering life skills lessons to students 
improved the facilitators’ understanding of life skills concepts over the three months of the project.  
Given the short duration of the pilot project, these improvements were naturally limited although they 
were noticeable.  In certain life skills topics, there was more change in knowledge due to a lower level of 
knowledge at the baseline.  In others, baseline knowledge was high so less change was identified.  The 
changes were documented through pre-post questionnaires, focus group discussions and reviews of 
facilitator journals.  
 
The questionnaires utilized both multiple choice questions and true/false questions to determine 
conceptual knowledge of life skills topics.  The same questions were posed in the pre and the post 
surveys.  The chart below shows the percentage of correct responses among the 48 respondents to 
some key questions regarding basic understanding of the various concepts.  This doesn’t necessarily 
indicate a deep knowledge of the subject but does indicate a change in awareness/basic understanding 
from pre-training point to post-lesson delivery in these topics.   
 

 
 

As indicated in the table, based on questionnaires, it was found the knowledge gain was most 
pronounced in the areas of SWOT Analysis and Gender Awareness.  A modest increase in conceptual 
awareness was found in the topics of Communication, HIV/AIDS Awareness, Decision-making and 
Money Management.  There was very little change in understanding of Time Management, as this was 
quite high at the baseline.  Comments from the focus group discussions and in journals indicated that 
many of the facilitators felt their use of the DLST gave them a better understanding of the topics and felt 
much more prepared to deliver the lessons to the beneficiaries in an effective way. 
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“I was not confident about my ability. At first I could not teach the lessons properly and my 
students did not cooperate with me.  Now, using the DLST I prepare my lessons in advance, so I 
am equipped with the required skills and resources”- Lalitha Devi, Facilitator, Bihar  

 
 
3.1.3 Changes in Life Skills Practice 
 
The DLST helps the facilitator learn about life skills concepts and prepare to deliver life skill lessons to 
learners.  However, inherent in the interactive process of learning the concepts is the fact that the 
facilitator also completes exercises that cause him/her to reflect on life skills in himself/herself.  In 
addition, a greater awareness of the concepts and working on them with learners increases the 
facilitator’s opportunities to internalize and practice life skills.  So, while the programme’s main target is 
the student learner, with the facilitator as the medium to reach the student, it was found the facilitators 
also experienced improvements in their own level of life skills.  This was evident through focus group 
discussions, journal entries as well as in the Life Skills Assessment Scale tool they completed prior to 
receiving their training and at the end of the delivery of lessons to learners. 
 
In the focus group discussions, the JSS facilitators described that the project took them on a journey 
from learning about the concepts, reflecting on the concepts, internalizing the concepts by delivering 
them, and finally reflecting on them again.  The concepts they learned not only helped them 
professionally, but also personally.  
 

“Personally learning about these skills and teaching them to the beneficiaries has made me 
less angry at home, and taught me the skill of listening. - Madhubala, Facilitator, New Delhi 

 
Some ways that the programme impacted the facilitators included: 
 
Better Communication Skills:  Several facilitators cited enhanced understanding of the value of 

communication skills and enabled them to improve their own communication abilities. 

Greater Self-Control:  More than half of the facilitators shared that they have improved certain skills like 

patience and anger control. 

Improved Attitude:  Most of the facilitators said that their attitude towards the beneficiaries, 

colleagues, family, and friends has positively changed.  They find that they now approach everyone with 

a more positive mind-set. 

Greater initiative and responsibility:  Almost all of the facilitators pointed out that were empowered by 

the interactive methodology of learning espoused by the programme, and that this has given them 

greater confidence to take increased initiative and responsibility at both personal and professional 

levels. 

“One positive aspect that I can say after completing this training is that I have become more 
aware of my emotions and have been able to control my anger immensely as I had to be in 
touch with the beneficiaries, explain the concepts and answer all the questions patiently.” – 
Sandeep Mishra, Facilitator, Uttar Pradesh 
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The Life Skills Assessment Scale (LSAS) developed by Rajiv Gandhi National Institute of Youth 
Development was used to measure any changes in life skills of the facilitators over the course of the 
project.  The LSAS aimed to assess the facilitators’ level of life skills in the following ten areas: self 
awareness, empathy, effective communication, interpersonal relationships, critical thinking, creative 
thinking, problem solving, decision-making, coping with emotions and coping with stress.  This type of 
scale would typically be used to measure changes in the practice of life skills over a much longer time 
frame (6 months to a year).  One would not normally expect to see changes in life skills in a person in 
the three months that the pilot project lasted.  In addition, the life skills measured in the LSAS did not 
align completely with the topics covered in the DLST.  Nonetheless, on average there were some 
statistically significant changes indicated by the results of the LSAS in the JSS facilitators.   The scores of 
the pre and post test of core life skills indicated a marginal improvement in their life skills overall.   The 
table below indicates the areas of improvement noted in the LSAS: 
 

Measurable Improvement 
(statistically significant) 

Slight Improvement 
(noted but not statistically 

significant) 

No Change 

Effective Communication Self-awareness Empathy 

Coping with Emotions Interpersonal Relationships Critical Thinking 

Coping with Stress Creative Thinking Decision Making 

 Problem Solving  

 
While there are limitations in the use of this scale for such a short time frame, it was interesting to note 
that the more significant changes aligned with the self-reported changes in the facilitators, which 
enhances the validity of the results.  

“Not only have my training skills improved but I also have a better understanding of life skills. 
I use life skills on a daily basis and for my career as well.  I am able to practice what I teach in 
the classroom with my colleagues and my family.  My relationships with my superiors have 
improved. People appreciate me more and I am happy about that.  It is all because of the useful 
DLST that I am able to perform so well.  As I teach the students on any topic, I first try to apply 
it in my life and that has helped me a lot too.  After the training on life skills organized by 
QUEST Alliance, I gained the confidence to sit through an interview for the post of team 
manager at Reliance Insurance Services and got the job!” - Lalitha Devi, JSS Facilitator, JSS 
Hajipur 

“The life skills programme changed my attitudes and improved my confidence and ability to 
work efficiently.  While all the topics in the Life Skills toolkit are equally useful and important, 
time management is what was most useful for me. When I started using time management 
principles, my relationships with co-workers and family members improved and my work 
performance also increased.” Abhay Mishra, Facilitator, JSS Aurangabad 

 
3.1.4 Changes in Facilitation Skills  
 
The Trainer Workshop and the DLST aimed to improve facilitation skills of the JSS trainers by 
encouraging them to approach the lessons in a more interactive, creative and engaging way with their 
students.  They were encouraged to use energizers, games, role-playing, classroom discussion, etc.  This 
was a challenge for many of the facilitators, as evidenced by some initial resistance in the workshop, 
since it proposed a change to their traditional way of teaching.  However, in time they came to 
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appreciate the value of teaching life skills in a more participatory way.  The evaluation aimed to assess 
how effectively the facilitators’ applied these approaches and how well they were able to deliver the 
content to the students.  
 
Through questionnaires completed by the facilitators, classroom observations, focus groups and 
feedback from the beneficiaries, it was evident that the facilitators overall learned to apply the desired 
teaching methodologies to conduct the training.   

The beneficiaries were asked to share their opinions with regard to the effectiveness of the facilitators.   
Through a questionnaire, they rated certain aspects of the delivery of the training.   The following chart 
indicates their opinions were overall very positive.  
 

 

 
The JSS Centre Directors concurred with the learners’ assessment.  They were of the opinion that the 
training and the DLST had enabled the facilitators to use their creativity to make the sessions more 
interesting.  They further said the DLST sections which guide the facilitators to conduct the training gave 
them exposure to several good teaching practices such as non-traditional seating arrangements, 
energizers, games, etc.  The observation of the classes by the monitoring staff and the evaluation team 
also confirmed that the classes were participatory and there was use of exercises and games.  
 
The facilitators themselves cited specific changes in their abilities and in their approach to the classroom 
and the students: 
  

1. Confidence building: Some facilitators felt that the training had helped them to increase their 

confidence in their abilities to train the learner. 

2. Communication in the classroom: Many said the programme has helped them to understand 

the importance of communication in training and how to communicate better with the learners. 

3. Improved facilitator - learner relationships:  Almost all of the facilitators agreed that by the end 

of the programme they empathized with and understood the beneficiaries in a way that they did 
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not before.  They felt that discussions in the classes empowered students to share more about 

their lives and that this improved the relationship between the youth and the facilitator. 

4. Job satisfaction: The majority of the facilitators said that by interacting more closely with the 
beneficiaries through this programme, they are more satisfied with their job and the work they 
are doing. 

 
The following quotes, from both facilitators and students, provide some support for the above 
observations: 
 

“I take home from this programme, not only the pleasure of training so many beneficiaries but 
a satisfaction of  being a part of their lives and growth” – Mahesh Upadhayay, Facilitator, JSS 
Bikaner 
 
“Before we never knew the names of our beneficiaries, they used to come attend classes and go 
.... Today I am very happy that I know my beneficiaries and a bond has been created between 
them and myself.  This is all because I took classes of Life Skills for them.” Mr. Ranveer Chand 
Bhandari, Facilitator, Rajasthan 

“I am pleased that I know my beneficiaries by name and the course they are doing; initially I 
was aware of them only as groups doing tailoring, beautician courses, etc.” - Omprakash 
Tripathi, Facilitator, Uttar Pradesh  
 
“My life skills teacher motivated us; he taught me how to live my life”, Bhavna Bisnoi, Student, 
JSS Bikaner. 
 
“Sometimes I asked Sir so many questions, but he never got irritated and always replied to my 
questions” – Kavita Gujrathi, Student, Rajasthan 
 
“I especially like the way my teacher teaches life skills.  It is very interesting and easy to 
understand.  He not only teaches us but he also lets us explore things ourselves and learn from 
each other.  He makes the sessions fun and interesting, which wasn’t something I expected.” 
Bindu, Student, JSS Aurangabad.    

“I was not confident about my training capacity. I was not sure of how to deliver the sessions 
and make learners interested and ensure that they were learning the material. The Digital Life 
Skills Toolkit helped me immensely to improve my training skills, understand the subject 
matter and deliver the subject matter in the most appropriate way, thus making it more 
attention-grabbing and participatory for the learners.  ” - Lalitha Devi, Facilitator, JSS Hajipur 

3.2   Learners 
 
The JSS vocational students are the ultimate beneficiaries of the project.  The evaluation of the students 
was conducted with the help of questionnaires and focus groups.  The questionnaires aimed to assess 
the learners’ increase in knowledge and awareness of life skills concepts.  Focus group discussions were 
conducted with the beneficiaries to better understand the effectiveness of the training, the level of 
knowledge gained and how the lessons have impacted them in their day-to-day lives.  As with the 
facilitators, it is difficult to measure with certainty the internalization of life skills practices in a three 
month intervention.  To measure whether the programme had any long-term changes on the students’ 
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life skills, additional assessments should be carried out at longer intervals.  Nevertheless, the 
questionnaires and, more significantly, the focus group discussions and short cases stories collected 
from the learners indicated that even this short intervention had an important impact on many of the 
students. 

3.2.1  Demographic Profile of Learners 
 
All of the learners evaluated by the study were young women, as this is the predominant population at 
the JSS Centres at which the project was piloted.  The Centres studied were in both urban and rural 
areas.  The majority of respondents (84%) were between 16 and 25 years old.  Of the remaining, 6% 
were under 16 and 10% between 26 and 35 years old.  Education and literacy levels in this group are 
low.   Nearly one quarter are illiterate (and had not attended school).  Half of the group had completed 
some primary school (1st - 5th class), 17% had completed some middle school (6th – 8th class) and 5% 
had completed some secondary school (9th – 12th class).  A small number (4%) had taken adult education 
literacy classes.  About 1 in 5 of the young women studied was married.  
 
In terms of economic status, 60% reported being unemployed, 30% said they were students, and the 
remaining were employed, self-employed or did not report any occupation.  Two-thirds of the students 
came from families earning less than 5,000 rupees per month.  Less than 10% of their families earned 
more than 25,000 rupees a month.  The vast majority (96%) had never taken any life skills courses 
before this pilot project. 
 
3.2.2 Changes in Knowledge of Life Skills Concepts 
 
The learners filled out a simple questionnaire before they started their life skills lessons and again after 
finishing all 12 modules.  The questionnaire contained True/False and multiple choice questions.  
Because of the low literacy rate of many of the students, the questions were often asked orally and 
needed to be fairly simple in structure and language.  The pre and post responses did indicate the 
students increased their awareness of life skill concepts in a number of areas.  Because of the simple 
nature of the questions, it is not possible to infer a deep knowledge of the topics or an ability to apply 
them in practice.  However, the results indicate a reasonable level of increased awareness as a result of 
the lessons the students received.  The graph below shows the percentage of correct responses among 
the 409 students studied to simple statements or questions about key life skills topics.  
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Based on the questionnaire responses, the most significant knowledge gains showed in the questions 
related to the advantages of Time Management, definition of SWOT Analysis, realistic Goal Setting, 
HIV/AIDS transmission awareness and Communication.  Small gains were seen related to questions 
around individual responsibility for Decision-making, the importance of Saving Money for the future and 
the advantages of a Positive Attitude; in these cases the percentage of correct pre-test answers was 
already quite high.   
 
The focus group discussions provided some additional insights into the students’ knowledge and how 
they are applying it.   Some interesting observations are the following:  

 Several youth shared that now they are making a time chart in the form of “things to do in a 
day” so that they can manage their time to get done everything they want to do.  

 The young women noted various ways to save money for the future, citing piggy banks, lending 
money to friends, keeping some money in secret places, depositing it in the bank, etc.  

 They also shared personal experiences and said that since the training they have been 
consciously making an effort to exhibit a positive attitude.  

 When reflecting on good communication skills, the beneficiaries shared that they now 
understood that by listening to the other person half of their talking has been already done, and 
that it is interesting to listen to people. 

  

Some quotes from the focus groups and case studies provide some additional insights: 

 

“Attitude is very interesting and important for me. In my opinion, a positive attitude is 
necessary for every person. The right attitude can change a person’s life”. Chaman Ara, 
Student, JSS Kishanganj 
 
“Now I have a chance to be a better person and family member.  I learned about responsibility, 
communication skills, work ethics, and teamwork.  [Before the classes] I didn’t have any 
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timetable; but now, after learning time management, I have my own daily routine” – Dimple 
Chaturvedu, Student, JSS Agra. Dimple also noted that the life skills components she 
completed have helped her to refocus her goals for the future. 

 
“I thought my life could only be successful if I had lots of money, but now after attending the 
life skills training, I realize that it is not about how much you have but about how you utilize 
what you have.  The topic on money management was especially useful for me because before I 
could hardly manage my family earnings.  Now I am able to prioritize and differentiate 
between needs and wants in my family and save accordingly.” – Mamta Aaloriya, Student, JSS 
Jaipur. 

“I enjoyed and learned a lot from the stories… I even tell them to my brother and sisters at 
home and teach them what I learned in class” - Kavita Suraksha Vihar, Student, JSS West 
Delhi  

 “My younger sister asked permission for a school picnic and my parents refused saying she 
should not go to the picnic because she is a girl.  The next day, after my life skill class, I came 
home and was discussing with my parents about what I learned.  It was about attitude.  My 
sister joined in the discussion.  After a while she suddenly spoke out and told my parents on 
their need to change their attitude towards a girl child and give them equal opportunity as 
men.  My parents realized their mistakes and she was permitted to go for the picnic with her 
classmates. After that incident I was even more motivated to learn and bring changes in the 
life of more people in my house and my community”. Dimple Chaturvedi, Student, JSS Agra. 

 

3.2.3 Changes in Life Skills Practice 
 
The focus group discussions held with the facilitators and the beneficiaries revealed certain areas in 
which visible changes occurred in the beneficiaries.  The changes that were reported include: 
 

1. Self expression:  After attending the life skill programme, most of the beneficiaries felt that they 
have a better understanding of themselves and are able to better express their thoughts and 
feelings. The students’ portfolios and focus group discussions with the facilitators revealed that 
the beneficiaries had difficulties expressing themselves in the initial classes, but as lessons 
progressed they started to open up and share their views on the various concepts. 

2. Questioning:  The beneficiaries learned the importance of and how to use effective questioning.  
The girls shared during the discussion that before they were scared to ask questions of the 
facilitators; even at home they were scared to question.  Now they have gained confidence to 
ask people questions and communicate with them effectively. 

3. Confidence level:  Almost all beneficiaries agreed that the life skills programme raised their 
confidence level and helped them to share their views with others. 

4. Participation in decision-making: During the focus group discussions some of the girls expressed 
that now they participate more actively in discussions and help in decision-making at home.  

5. Communication: Through the life skills programme, the beneficiaries have learned how to 
verbalize their views, and this has encouraged them and helped them to communicate better.  
They stated that when they have an opinion on issues they are no longer scared to 
communicate them. 

6. Attitude Change: The facilitators shared that most of these girls had been shy and not vocal 
about their views and ideas and that this programme has helped them to be positive even in 
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adverse situations.  Most of the beneficiaries expressed that after the completion of the course 
they are going to work hard and prove their abilities. The facilitators also observed that the 
beneficiaries were inculcating a positive attitude towards life.  And this positive frame of mind 
also encourages them to do better in their life and contribute to the family.  

7. Relationships with others: The programme helped to build the beneficiaries’ relationships with 
their peer group, at home, and even professionally.   

8. Positive learning experience: The whole new experience of learning through activities, games 
and role play has created enthusiasm and interest towards learning.  Many students say they 
now are excited about learning new things in a different way.  Some of the beneficiaries, who 
have dropped out of school, want to return and learn new things.  

 
The following quotes/stories from the students (or as related by their trainers) provide compelling 
support to the findings mentioned above: 
 

“Now I can proudly stand among my friends who did not join this course and have 
conversations about several topics.  My knees no longer shake when I have to share my views 
in front of people” – Khushboo, Student, Rajasthan 
 
“With my communication skills I will be able to attract more customers in the beauty parlor 
that I am going to start. – Geeta Devi, Student, Uttar Pradesh 
 
“The life skills training gave meaning to my life.  My relationship with my husband and family 
as well as my friends has improved after attending the life skills training.  I wish this kind of 
training was given along with every skills training” - Anusuai Verma, Student, JSS Jaipur.  
Anusuai added that the most important thing is that she is now able to manage time and 
money.  She has a plan of how to put her beauty culture and health care skills to use to 
supplement her husband’s small income and help ensure her children go to school. 
 
“All women like me should have the chance I had.  They would be different, the society would 
be different” - Bhavna Bisnoi, Student, JSS Bikaner.  Bhavna shared with the SkY team that at 
first her husband objected to her joining the life skills training.  She convinced her mother-
in-law to let her try it, bringing her along to the training.  After seeing the training, her 
mother-in-law fully supported it.  They discuss the topics Bhavna learned at the Centre, and 
their relationship has improved.  Bhavna is now able to manage money better at home.  
Maintaining the family finances had always been a problem for them, but now she is able to 
talk with her mother-in-law and husband and cut unnecessary expenses.  Bhavna is now set 
to start her own business with support from her husband and in-laws. 

“It is because of the life skills classes that I gained confidence.  Earlier I had few friends and I 
could not interact properly with my family members and friends but now I am able to gain 
their confidence and friendship.  It is all because of my teacher. He has been a motivating force 
for me.” - Jahida Bano, Student, JSS Bikaner 

According to the facilitator at JSS Agra, “Before the training, Jyoti was a very shy girl with 
absolutely no exposure to the community or society around her.  She suffered from poor 
communication skills.  Today she is a more confident girl in all her interactions.”   Jyoti now 
has her own daily time table, is clear about her goal to become a beautician, and has 
improved her relationships and communications with her friends, community and teachers.  
Jyoti adds “This opportunity has helped me to contribute at home, among my friends and even 
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in society.  I now feel well-rounded and can confidently sit down and set my own goals that I 
want to achieve in the coming years.” 

“Compared to two months ago, my life has changed a lot.  My self-confidence has greatly 
increased.  The lessons on money management, balancing relationships, and time 
management were all very useful”. -  Suman, Student, JSS Agra.  Suman’s mother thanked the 
teachers and the Centre for changing her daughter’s life.  She said that more than learning 
the skills of cutting and tailoring she is happy that her daughter has now gained the 
knowledge to manage her life.  “The life skills lessons are the reason my daughter is speaking 
very nicely nowadays. She also manages the family well and her behaviour has drastically 
changed in the last month”.  Suman adds that “through this kind of training, women can be 
empowered to achieve their goals and rights thus helping them lead a happier and more 
fulfilling life.” 

“At first, I did not want to come or attend life skills classes; but now that I have gone through 
them, my fears and disinterest are gone.  I have a new outlook towards life.” – Bindu, Student, 
JSS Aurangabad.  Bindu added that she used to feel inferior among her classmates and she 
was scared of making mistakes. But after attending the life skills training for a few days she 
started getting more involved. “Now I am more confident and I realize I am a valuable person 
in my community”. 
 
“I would tell other out-of-school youth that this programme can also help them become 
productive in their lives.” – Dimple Chaturvedu, Student, JSS Agra 

 “I did not allow my daughter to join the course, but now seeing Farhat’s confidence after the 
course I am getting her enrolled in the next session” - Neighbour of an enrolled student from 
Bihar 

Before the life skills training, Shalini was a shy girl.  Now she can speak up and express her 
opinions freely.  She is now able to go to the bank by herself, which was something she 
could not have imagined doing before.  The life skills training “is providing us an opportunity 
to make our lives better”, she adds. “I am able to take my own decisions.”  - Shalini, Student, 
JSS Hajipur 

“Rekha, once shy and reticent, is now a leader in her community.  The life skills training 
boosted her confidence, self-image and communication skills.  She now gives talks and shares 
her experiences with her friends and at home, motivating others and changing the lives around 
her.  She dreams of starting a cutting and tailoring centre in her village and also wants to set 
up a training centre for girls in her community so they can find jobs.” - Facilitator, JSS 
Sonepur. 

“The life skills training, particularly the sessions on goal setting and SWOT Analysis, was an 
eye opener and turning point in our lives.  Earlier we could not conceive of starting our own 
beauty parlour, because we had no confidence in ourselves.” – Premlata Patel, Student, JSS 
Varanasi, who along with her two sisters started their own beauty parlour business in June 
2011 

“This was the first time that anyone had asked me to think about what I am and what I 
wanted.” – Anonymous Beneficiary, JSS West Delhi 

 



25 
 

3.3  Programme Model 
 
Focus group discussions with facilitators and learners and observations by the evaluation team and 
monitoring officers provided valuable input on the effectiveness of the programme model and in 
particular the DLST.  
 
3.3.1 Digital Life Skills Toolkit as a Resource for Facilitators 
 
During focus group discussions, the facilitators were asked how the DLST helped them to improve their 
facilitation skills and understanding of the life skills concepts. The majority of the facilitators mentioned 
that learning about life skills through the DLST was riveting. They were excited to use the tool as it 
involved technology. Many of them mentioned that they were happy to have more exposure to a 
computer on regular basis.    
 

“It was really motivating to make the session more innovative and interactive. Even the 
beneficiaries enjoyed the sessions” –Sangram Rout, Facilitator, JSS Jaipur  
 
“While the topics in the DLST are familiar ones, most facilitators did not know the most 
effective way to discuss and impart knowledge around them, which is what the DLST has 
helped me with.  Real life issues and activities made it easier for me to teach and for the 
students to learn.  The DLST gives students and teachers points of reflection and application 
for real life.  The DLST helped me impart valuable messages in an appropriate and effective 
way.  The resources are simple and easy to handle even for a person who does not have much 
prior knowledge of computers.  The toolkit is very user friendly and I can revise my lessons and 
plan them in advance in a systematic way.” – Vaibhav Kumar, Facilitator, Mirzapur, UP   
 
“At first I thought the DLST was a guide for the teacher’s lectures.  But when I went through it I 
found everything a trainer should do and needs to learn before, during and after the training. 
It covers everything, from ground rules to energizers, examples, activities and conclusions.  It 
was very helpful to me,” says Sudhir Kant, Varanasi, UP.  He adds that he has seen positive 
changes in each and every participant in the class and he is delighted to continue teaching 
life skills and moulding the lives of young people. 

 
While there was much positive feedback about the DLST, some of the facilitators felt that the content 
given in the DLST was not sufficient for understanding the concepts in depth.  There was also a request 
for more content and energizers to be added.  
 
In the focus group discussion, the facilitators expressed that some of the examples used in the DLST 
were not relevant to JSS students.  For example, students could not relate to some of the stories used to 
illustrate the concepts, so the facilitators started customizing the stories to make them more relatable 
to the students, including the adding stories from mythology and from Panchatantra, Eklavya, etc. 
 
It was suggested that for future versions, the DLST cases be more contextualized to better fit the target 
audience of JSS, keeping in mind that they are illiterates and neo-literates.  This was reiterated in a 
survey question in which 88% of the facilitators suggested better adapting the student activities in the 
DLST to the needs and profile of the target audience.  This included the incorporation of even more 
audio visual aids, such as flash cards, games, etc. given the low literacy rate of the population.  
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Some facilitators felt that there should be more information provided on how to generate initial student 
interest in the programme.  Also, energizers should be clearer and better adapted to the space and 
infrastructure constraints of the JSS context.  More quizzes and role plays were suggested as the 
beneficiaries responded really well to those.  Other recommendations for improving the model included 
inviting guests from the community at large to speak to the students and providing suggestions or 
guidelines on small group instruction when the course enrolment is large. 
 
The DLST gave the facilitators a good starting point to understand how to conduct more interactive 
sessions.  While some felt that the DSLT resources were not sufficient, many took the initiative to seek 
out and create other resources to make the training more effective and suitable for the beneficiaries or 
supplement the resources in the DLST.   Some of the ways they did this included:  
 

 Coming up with new games  

 Contextualising the case studies according to the target group 

 Introducing stories from the Panchatantra and local fables, and replaced the names with 

Indian role models or the local role models, which the beneficiaries better related to, 

such as Mahatma Gandhi, Vivekananda, and Ambedkar etc. 

 Using additional books to get more content 

 Collecting newspaper clippings related to various topics and used those in the class 

 Using resource material from the Shramik Shiksha Board  

 Incorporating resource materials such as manuals, booklets, flash cards, etc. from the 

State Resource Centres 

Based on student surveys and focus group discussions with students and facilitators, the topics that 
were most beneficial and relevant to the JSS student population were the following:  Attitude, 
Communication skills, Self-Esteem, Balancing Relationships, Decision-Making, SWOT, Money 
Management, Time Management and Goal Setting.  
 
3.3.2  Challenges of the Programme Model 
 
During the focus group discussions the facilitators identified certain challenges that they encountered 
during the implementation of the programme and, in some cases, noted how they overcame them, 
including:  
 

 Beneficiaries in the beginning were not open to talking and sharing, but after a few lessons using 
the interactive teaching methodologies they gradually became more comfortable. 

 They faced language barriers in certain places with the beneficiaries especially when the 
facilitators did not belong to the same region, as each state in India has different languages and 
there are several dialects in every state.  While all materials were available in Hindi and all 
facilitators spoke Hindi, the facilitators did not always speak the local dialects of the students.   

 Students sometimes forgot the old topics, in which case the facilitators had to review them in 
later classes.  

 Students did not typically complete homework assignments given to them. Thus, the facilitators 
started giving the homework as group work in the class. 
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 12 topics were too much to teach in the three month time frame.  They suggested that the 
number of topics be reduced to the ones most relevant to the target group or increase the 
duration of the programme. 

 The facilitators were not provided student assessment tools, so they were uncertain as to 
whether the youth understood the concepts they were being taught.  Some resolved the 
problem by having the youth take short quizzes at the end of the sessions.  However it is 
suggested that assessment be incorporated in future implementation of the model, including 
possibly self-assessment of life skills for students. 

 Multiple methodologies could be proposed to teach different topics including self-study, 
project-based learning and outdoor activities. 
 

With regards to the Trainers Workshop, some suggestions were made: 
 

 The workshop should have been longer in duration.  

 Some life skills-specific knowledge should be covered as part of the DLST, since many facilitators 
were not familiar with certain topics before the Trainer Workshop.  

 Content should be provided before the Workshop to the facilitators so that they can resolve any 
queries during the Workshop. 

 
3.3.3  Potential for Institutionalisation of the Pilot Model at JSS 
 
Pilot programme participants - the facilitators, the youth learners and the JSS Centre Directors – all 
highly recommended that the life skills lessons programme be included as a permanent part of all JSS 
vocational training courses.  They valued these life skills as an essential complement to the technical 
skills already being offered to increase young people’s competency and capacity to perform successfully 
in the world of work.   

This opinion was expressed nearly unanimously in the focus group discussions with the facilitators and 
beneficiaries, through the Director’s feedback forms and through the questionnaire completed by the 
students at the end of their training.  In that document, when asked if Life Skills training should be a 
component of all vocational training programs at JSS, 98% of the students said yes.  A number of the 
facilitators and Directors felt that it would be helpful to integrate the piloted curriculum with the 
existing Life Enrichment Education (LEE) programme at JSS.  
 
The JSS Centre Directors, through the feedback form they completed and via interactions with the 
monitoring team, were unanimously of the opinion that this programme had created a special bond 
between not only the beneficiaries and JSS facilitators but also between the JSS Centres and the 
surrounding community.  They stated that the programme helped to build the JSS Centre’s image within 
the local community since families and community members saw the difference the life skills training 
made in the youth.  Thus they recommended including the Life Skills curriculum as a permanent part of 
JSS training, ideally after further contextualising it for the JSS target population. 
 
Institutional Challenges  

 
Nonetheless, facilitators identified a number of institutional and infrastructure challenges that were 
faced in the pilots and that they expected would have to be overcome to fully institutionalize the model.   
Infrastructure challenges included classrooms with adequate facilities including better ventilated rooms 
with more space for sitting and especially room for the more interactive, activity based learning.   White 
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board/black boards are a pre-requisite for the successful conduct of the training programme and not all 
the JSS Centres had these available.  Up-to-date and properly configured computers, available to the 
facilitators to run the DLST, are essential.  A number of the facilitators used home computers or internet 
cafes to review the DLST material but ideally this facility should be available in the training space.   
Provisions to allow for using audio-visual materials as well as outdoor visits are also important.  
 
Directors added that additional funds would have to be allocated to be able to train and pay for the time 
of facilitators to add the life skills lessons to the curriculum.  The challenge of how to scale up the 
training of trainers needs to be carefully considered. 
 
 

4.  Recommendations 

The following recommendations are the opinions of the evaluation team and the SkY programme team, 
based on the analysis of the pilot programme results and conversations with key stakeholders on the 
project.  The recommended actions refer to some specific areas for improvement identified in the pilot 
evaluation findings above.  However, since the purpose of the Skills for Youth initiative was to pilot and  
put forth an intervention model that it could potentially be replicated to additional, if not all, JSS Centres 
around India, some suggestions are also given related to how the pilot project activities could be 
expanded across the JSS network.  They have been categorised into three categories – Content, 
Curriculum and Assessment; Training and Capacity Building for Expansion; and Other Institutional 
Considerations. 
 
4.1 Content, Curriculum and Assessment:  
 

 Contextualize DLST content and methodology for JSS beneficiary profile: The content of the 
DLST should ideally be customised to the JSS context.  For example, the case studies, the role 
play situations, cultural references, etc could be customized in such a way that the JSS student 
learners are able to better relate to the skills and internalise them.  In addition, facilitators could 
be given additional instructions regarding how to further customize the material for their 
particular community. 
 

 Ensure relevance of life skills lessons to livelihood:  A further aspect of customization relates to 
making sure that activities, examples, role plays, etc included in the curriculum help students 
see the connection between applying these new skills and an enhanced capacity for successful 
livelihood pursuits.  
 

 Allow for more time to deliver each life skills topic:  It is recommended that either fewer topics 
are chosen to allow each to be explored more in depth, or that the time frame that each student 
receives the life skills intervention is lengthened beyond three months to allow more time for 
each lesson. 

 

 Include additional assessment tools:  Tools for assessing the understanding and knowledge gain 
of the beneficiaries would be a valuable addition to the curriculum.  If possible, a tool to 
measure students’ acquisition (and practice) of life skills over a longer time frame would help 
sustain the proven value of the lessons and provide input for on-going improvement and 
adjustments. 
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 Integrate DLST content within existing LEE curriculum: Integrating the DLST content within the 
existing LEE curriculum will provide students with a holistic programme and ease the new 
curriculum into a current institutional framework.   

 

 Involve SRC (State Resource Centre) in contextualization and customization: The SRC has a lot 
of state specific materials on Life Skills that could help the facilitators make the sessions more 
effective. The facilities of SRC could be utilised for customizing the DLST and to impart 
reorientation training of the facilitators.  Appropriate mechanisms to synergize the activities of 
SRC and JSS will help the Life Skill training programme to be culturally appropriate and 
regionally-specific, as to in local languages. 

 
4.2   Training and Capacity Building for Expansion 
 

 Consider training Vocational Resource Person (VRPs):  These VRPs, who are regularly in touch 
with the beneficiaries through the technical and vocational training, may be ideally placed to 
deliver the life skills lessons.  This would allow the life skills to be further integrated into the 
skills training courses and potentially increase internalisation and relevance of the skills for real-
life application as the students pursue livelihood goals.   
 

 Create a Cadre of Master Trainers:  The trained Programme officers and Assistant Programme 
Officers could become Master Trainers to then train the Vocational Resource Person (VRP) in 
each JSS or in other nearby JSS Centres.   Such a cascading approach in training could ensure the 
sustainability of the programme.  The DLST can continue to be used as a reference material for 
the training to VRPs. 
 

 Recruit support of SRC in training: The SRC could support the in-house trainings including 
refresher trainings to those already trained and new training to additional groups of Master 
Trainers at JSS Centres in which the programme is expanded.  They can also act as guest 
resource persons for certain topics as they are delivered to the student beneficiaries. 
 

 Institute quality controls on the content delivery:  Ideally, an external monitoring team should 
periodically visit JSS Centres to ensure the quality of the master trainings and beneficiaries’ 
lessons.  This team could also be used to provide feedback to improve instructional methods by 
the trainers on an on-going basis. 

 

 Improve infrastructure at JSS Centres:  It is recommended that the infrastructure at JSS Centres 
be strengthened to provide a more welcoming and environment and to allow for the 
participatory and interactive activities that make the life skills classes more effective. 

 
4.3  Other Institutional Considerations: 

 
a. Link efforts with DAE (Department of Adult Education) programme Sakshar Bharat: JSS, SRC, 

Literacy Missions at district level and continuing education Centres functioning at district level 
and beneath all aim to reach out of school youth and the illiterate community.  All these 
agencies are working under the Sakshar Bharat programme.  Life skills training could be 
imparted through these agencies to more broadly reach the target population.  SRC could take 
the lead role in developing appropriate life skill development tools and developing a cadre of 
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trainers for other agencies at state and district levels.  Life Skills could be incorporated in their 
curriculum so that its training will be institutionalised. 
 

 Collaborate with experienced non-governmental agencies:  India has a number of non-profit 
organizations with experience in the field of life skills who could be tapped to assist in 
developing course content, assessment tools, and monitoring and evaluation systems of life 
skills programmes. 
 

 Work toward a national policy:  Department of Adult Education could work toward developing 
and promoting a national framework for the incorporation of life skill training in formal and non-
formal education schemes across the country.   

 
 

5. Summary of Findings and Recommendations 
 

Overall, the response to  the life skills intervention at JSS Centres was very positive.   The findings of the 
study can be summarized as follows: 
 
It was found that the facilitators, through their training, self-learning through the DLST, and delivery of 
lessons to students: 

 Increased their knowledge of life skills concepts; 

 Improved their ability to teach life skills concepts; 

 Incorporated more interactive and participatory teaching methods; 

 Enhanced their own personal life skills, specifically communication skills, attitude and anger 
management, among others; and, 

 Enjoyed increased job satisfaction due to better rapport between facilitators and students. 
 
Student learners benefited from the 12-module life skills lessons through: 

 Increased awareness of life skills concepts; 

 Exposure to concepts and tools for managing life situations that were new to them; 

 Improved self-confidence and sense of empowerment, in part due to interactive teaching 
methods that allowed them to practice skills; 

 Application of life skills learned in their day-to-day lives; and, 

 Sharing their new-found skills and understanding with family, friends and community. 
 
Overall, the programme intervention: 

 Demonstrated the value of introducing life skills topics to this population of low-literacy level, 
low-income young women who, due to traditional families and communities and minimal 
educational opportunities, have had little or no exposure to these concepts;   

 Indicated that incorporating these life skill lessons into vocational training programmes 
increases the potential for the technical skills to be successfully put into practice; 

 Confirmed that a large majority of participants – students, facilitators and JSS Centre Directors  - 
see the benefit of incorporating the model across all JSS vocational training programmes; and, 

 Improved relations between JSS Centres and the communities where they are located. 
 
Some challenges identified in order to successfully expand the programme going forward include: 

 How to build the capacity of the facilitators in a cost and time-effective way on a large scale; 



31 
 

 Finding enough time to cover all needed life skills lessons within the existing vocational training 
curriculum; 

 The need to adapt the DLST content to different cultural and linguistic contexts to most 
effectively reach the JSS student population; 

 The need to develop additional materials to be better suited to illiterate and neo-literate 
learners (audio-visual support, role plays, games); 

 The lack of learner assessment tools in the current DLST curriculum; and, 

 Insufficient infrastructure in some JSS Centres to be able to delivery the lessons as effectively as 
possible. 
 

Recommendations for further refinement and institutionalization of the Programme include: 

 Explore ways to expand the life skills intervention across JSS Centres on a national scale  

 Better contextualization of content to JSS population and improved linkages with vocational 
training courses 

 Utilization of other state resources (such as the SRC) to facilitate training and content 
improvements 

 Addition of assessments and monitoring to better measure student outcomes and quality 
control 

 Improved infrastructure to ensure good programme delivery 

 Collaboration with additional agencies (governmental and non-governmental) that can help 
expand the intervention in JSS and beyond. 

It is clear to the evaluation and SkY programme team that the JSS Life Skills for Livelihood Pilot Project 
demonstrated compelling evidence of the impact that the delivery of such lessons can have on both 
adult and youth beneficiaries at JSS Centres.  The programme team identified specific areas for 
improvement as well as recommendations on how to further expand the pilot to other JSS Centres and 
potentially other programmes that also work with a similar youth population.  It is hoped that 
replication of the model is considered seriously for the benefit of young people in India.  
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Annex 6.1 
 

Bios of Evaluation Team 
 
 

Dr. A. Radhakrishnan Nair is a seasoned professional with nearly 22 years of experience in Project 
Management, Programme Management, Social Welfare, Training and Development, Project evaluation 
and People Management.  He is presently associated with Rajiv Gandhi National Institute of Youth 
Development, as Faculty Head of Adolescent Health and Development Division, Head of the Department 
of Life Skills Education, and Project Head of a UNFPA-assisted Adolescent Health and Development 
Project.  Dr. Nair is skilled in organising and developing training procedure manuals, guides and course 
materials such as handouts and visual materials.  He has experience in professional social work, case 
management, psychosocial, interdisciplinary evaluations and assessments, surveys and interviews.   

 
 

Ms. Divya Santhanam is a professional with five years of experience in Programme Management, Social 
Welfare, Training and Development and People Management, Manual development, Monitoring and 
Evaluation. She was associated with Rajiv Gandhi National Institute of Youth Development, as Lecturer 
in the Department of Life Skills Education until December 2009.  Ms. Santhanam currently works as a 
Life Skills Consultant who is adept at coaching trainees using interactive discussions and “hands-on” 
approaches in various categories of youth functionaries in life skills and career guidance.  She is skilled in 
organising and developing, training manuals, guides and course materials such as manuals and visual 
materials on Life Skills, Career Guidance, Social Harmony and National Unity, Human Rights, Civic and 
Citizenship.   
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Annex 6.2 
 

Feed Back Form of the for the JSS Trainers' Workshop 
 

Please take a moment to answer the following questions. Your comments are an important contribution 
as we design learning experiences to meet your professional needs. 
 

1. PERSONAL PROFILE OF PARTICIPANTS 
 

1. Name:  2. Age: 
 

3. Educational Qualification:  4. Previous Experience in Training (in Years): 
 

 
2. Rate the workshop with the help of the pointers given below - 
 1 2 3 4 5 
Strongly  Agree Neutral Disagree Strongly  
Agree    Disagree 

 1. The workshop learning objectives were met. 

 2. Participatory methodology was used in the workshop 

 3. The facilitator provided illustrative examples. 

 4. The digital Life skills Tool kit was well explained 

 5. The exercise allowed participants to practice practical skills related to 
important concepts. 

 6. The exercises were an effective way for individuals to learn important 
information. 

 7. Participants were actively engaged in the exercises. 

 8. The queries were clarified by the trainer’s clearly. 

 9. The timing of sessions were appropriate 

 10. time allotted for different sessions were adequate 

 11. Facilities provided for the sessions were appropriate 

 12. Training materials/aids were properly used 

 13. Resource persons were able to clarify the doubts 

 14. Training environment is appropriate 

 15. Boarding and lodging arrangements are good 

 16. Overall arrangements of the training programme is excellent 

 17. Resource persons quality is excellent 

 18. I can perform the duties of trainer after this programme successfully. 
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3. What will you do differently in your practice/service setting as a result of this workshop? 
 
 
 
4. What do you feel were the strengths of this workshop? 
 
 
 
 
5. What do you feel were the weaknesses of this workshop? 
 
 
 
 
6. How can we improve this workshop? 
 
 
 
 
 
7. If you were given the task of redesigning this programme, what would you change? 
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Annex 6.3 
EVALUATION TOOL FOR TRAINERS’ TRAINING PROGRAMME 

(PRE AND POST TRAINING) 
 

I. PERSONAL PROFILE OF PARTICIPANTS 

1. Name:  2. Age: 

3. Educational Qualification:  4. Previous Experience in Training (in Years): 

5. Training as Profession: Yes/No 6. If ‘No’, Employment: 

7. Previously attended training or any course in 
Life Skills: Yes/No 

8. If ‘yes’, give details: 
 

 
II.  CONTENT 

1. What is the full form of SWOT? (Please tick only one response) 
a. Strength , weakness, opportunity and threat 

b. Strength, weakness, occasion and team 

c. Story, weakness, opportunity and threat 

d. Strength, weapon, opportunity and threat 

 
2. We need SWOT to: (Please tick only one response) 

a. Understand  the world around us better 

b. Understand our best friend better  

c. Understand ourselves and know the areas we are good in and need improvement  

d. Understand our parents and loved ones 

 
3. Which is the most important component involved in attitude change. (Please tick only one response) 

a. Emotion 

b. Persuasion 

c. Social Influence 

d. Personal barriers 

4. Geeta is a girl with high self esteem tick the attributes that you may notice in her (You may tick more 
than one response) 

S.no Statement  

1. She hesitates after failures and difficulties.  

2. Is able to act according to what she thinks to be the best choice, trusting her 
own judgement, and not feeling guilty when others don’t like her ways. 

 

3. Learns from the past and plans for the future, but lives in the present 
intensely 

 

4. Doesn’t trusts in her capacity to solve her own problems  

5. Takes for granted that she is an interesting and valuable person for others  

5. Fill in the blank with the options given in the bracket - 

Self esteem is your _________ of yourself. (attitude, opinion, regard, knowledge) 
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6. What is gender? (Please tick only one response) 
a. Refers to the socially constructed roles, behaviours, activities and attributes that a given 

society considers appropriate for men and women 

b. A term that relates only to women and girls and their concerns in society. 

c. Is concerned about the rights of women and girls in society. 

d. A system of power that defines different roles for men and women in society. 

e. It means treating women with greater equality 

 
7. Arjun (18) loves to cook and look after the house. His father scolds him saying he should not waste his 
time on housework, as these are things that girls do, but should concentrate on his studies. What should 
Arjun do? (Please tick only one response) 

a. Arjun should take his father’s advice and stop doing housework  

b. Arjun should stop doing housework because the same work can be done by his mother or 

somebody else 

c. Arjun should tell his father that he likes helping his mother it does not interfere with studies 

d. Arjun should tell his father that it is important to do some housework, irrespective of gender 

e. Arjun  should try to widen the discussion on housework, to include other family members  

f. Arjun can continue doing household work, and consider career options where such skills can 

be utilized 

g. Don’t know 

 
8. Suresh and Shamira are sibling and both want to pursue classical dancing as a profession. Their 
parents encourage Samira but discourage Suresh. What do you think?  

a. Their parents are right 

b. Both  Suresh and Shamira should give up classical dancing, because if they become dance 

artists they will not be able to earn well 

c. Suresh should assert his right to pursue his interest in classical dancing, and both he and 

Samira can explore study as well as career options as dancers 

d. Suresh should continue dancing secretly 

e. Don’t know 

 
9. Mark (√) against each of the statements given below depending on whether you think that ‘nature’ or 
‘society’ is responsible 

Statement Nature is 
responsible 

Society is 
responsible 

1. Girls are better suited for Home Science   

2. Boys can handle technical things much better than 

girls 

  

3. Women are born with a mother’s instinct and are 
good at taking care of others 

  

4. Boys are stronger physically than girls   

5. Women are made emotional and sentimental   
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6. Men should not cry   

 
10. Which one value do you admire most in yourself and the people around you. In the 3rd column, we 
have provided a list of values that you could choose from 

Name Value I admire most Values to choose from 

My self  Trustworthy 
Loving 
Supportive 
Generous 
Hard working 
Tolerant 
Caring 
Honest 
Humorous 
Fun loving 
Forgiving 

Best Friend  

Mother  

Father  

Sister  

Brother  

  

 
11. In your opinion what are the two most important qualities of a good person? (you can tick on more 
than one response) 

a. Is strict and maintains discipline in life 

b. A person who communicates well and relates things  

c. Someone who does many kinds of activities and makes me laugh 

d. Is sensitive and caring about how I feel 

e. is patient and does not scold and shout at students 

 
12. Tick the skills you feel are essential to maintain balanced relationship? (you can tick on more than 
one response) 

a. Self-awareness  
b. Active Listening  
c. Harmonious Assertiveness  
d. Aggressive communication  
e. Intimacy and connection 

13. According to you why should we have positive, balanced and harmonious relationships? (Please tick 
only one response) 

a. As we are social beings 
b. As relationships are very essential part of our lives 
c. As we need friends 
d. As  we should not have enemies 

 
14. Decision making can be regarded as the mental processes resulting in the selection of a course of 
action among several alternatives – True or False 
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15. Choose yes/no in regards to the statement present in the block 
 

S.no Statements Yes No 

1.  When I make decisions, I tend to rely on my intuition   

2.  I rarely make important decisions without consulting 
other people 

  

3.  I generally make snap decisions   

4.  I make decisions in a logical and systematic way   

 
16. What do you think is the difference between Human Immuno-deficiency Virus (HIV) and 
Acquired Immuno-Deficiency Syndrome (AIDS)? (Please tick only one response) 

a. HIV and AIDS are same  

b. HIV is the virus and AIDS is the stage (syndrome) where multiple infections can be seen in a 

person  

c. HIV is the syndrome and AIDS is the virus  

d. HIV and AIDS both are different types of diseases  

e. Don’t know 

 
17. Which of the following statements on possible modes of HIV transmission do you agree with:   
 [You may tick more than one response] 

a. Having sex without a condom 

b. Mosquito bites  

c. Passed from HIV infected mother to child during pregnancy  

d. Sharing food with a person living with HIV  

e. Sharing toilets with people living with HIV  

f. Transfusion of infected blood  

g. Shaking hands with people living with HIV  

h. Using and sharing infected needle  

i. Looking after people living with HIV  

j. Sharing clothes with a person living with HIV  

k. Hugging people living with HIV  

l. Other (specify) 

m. Don’t know  

 
18. Which of the following statements do you think are the ways due to which a person can prevent 
being infected with HIV? [You may tick more than one response] 

a. Using condom every time one has sex 

b. Take traditional medicines 

c. Ensure tested HIV-free blood transfusion 

d. Avoid sharing food with an infected person  

e. Avoid shaking hands with a person living with HIV 

f. Ensure that the needle is sterilized before injection 

g. Not having sex 
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h. Can do nothing  

i. Don’t know  

 
19 .Which contraceptive method(s) can both prevent pregnancy AND the transmission of HIV?       [You 
may tick more than one response] 

a. Male condom  

b. Female condom  

c. Oral pills for women  

d. Cu-T / IUD  

e. Female sterilization  

f. Male sterilization  

g. Don't know   

 
20. Rohan and Mohan argued but both of them could not tell how a person can get tested for HIV 
infection. Do you know how? (Please tick only one response) 

a. Urine test  

b. Blood test  

c. Sputum test  

d. Skin test  

e. Throat swabs  

f. No such tests available  

g. Don’t know/Can’t say 

 
21. What is communication? 

a. It is a process by which two or more people exchange only expressions. 

b. It is a process where there is only one person who conveys his/her message 

c. It is a process by which people talk to god   

d. It is a process by which two or more people exchange ideas, facts, feelings or impressions in 

ways that each gains a common understanding of the message. 

 
22. Tick yes/no indicating the types of communication  
 

S.no  YES NO 

1.  Verbal Communication   

2. Non verbal Communication   

3. Listening skills    

4. Vocal Communication   

 
23. Which is best style of Communication to be followed by individuals in day to day life? (Please tick 
only one response) 

a. Assertive 

b. Aggressive  

c. Passive  

d. Passive-Aggressive 
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24. Raghav is simple boy from the village and is attending first day in the city college. He prefers to be 
alone and does not smile or make friends with anyone. Which communication barrier is he 
experiencing? (Please tick only one response) 

a. Physiological Barriers 

b. Physical Barriers 

c. Perceptual Barriers 

d. Emotional barriers 

e. Cultural barriers 

f. Language barriers 

g. Gender barriers 

 
25. Complete the sentence with the options given below – 

Conflict Resolution is a process to understand the dynamics of __________ among conflicting 
interest groups and how to achieve mutual agreement. 

a. Compromising  

b. Negotiation  

c. Challenge  

d. Fight  

 
26. Which of the following are the styles of conflict resolution – (you may tick more than one response) 

a. Competing 

b. Accommodating 

c. Avoiding 

d. Compromising 

e. Collaborating 

 
27. Tick the following statements where you feel an intention of resolving the conflict is evident and put 
a cross against the rest 
 

S.no Statement  Response 

1. All of them speak at the same time proving individuals point of view  

2. We will make a sincere commitment to listen to one another, to try to 
understand the other person's point of view before responding. 

 

3. What we discuss together will be open to gossip, and we will leak out the 
personal details just for fun. 

 

4. We agree to talk directly with the person with whom there are concerns, and 
not seek to involve others in "gossip" or "alliance building." 

 

5. We agree to try our hardest and trust that others are doing the same within 
the group. 

 

 
28. Which is the most important factor to manage time and complete task? 

a. Organise 

b. Prioritize  

c. Waste  

d. Set  goals  
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29. What does time management do for you and your job? 
a. Helps you party more often 

b. Helps you do all that you want to do in a systematic manner 

c. Makes you rush for everything 

d. Helps you complete things after deadline 

 
30. Think that you have a credit card... you  

a. Pay your bills regularly and on time. 

b. Wait till the credit card company calls you and reminds you 

c. Don’t pay your bill 

d. Sometimes pay after the last date 

 
31. Managing money is important to –  

a. Properly spend according to the need 

b. We could spend money on our luxuries 

c. We  could save money  

d. We could spend as per necessity and save for the future 

 
32. If my decision fails I will 

a. Blame others for it 

b. Say god wanted this 

c. Leave it on fate 

d. Accept failure and learn from the mistakes made 

 
33. Which of the following are the indicators of a good classroom session for a Life-Skills program? (Put a 
tick-mark in one of the three options for each indicator) 

 

 Indicator Yes No Maybe 

a Some of your students are attentively listening to you    

b The session begins and ends exactly on time    

c Most students are eager to talk about their personal 
experiences 

   

d You share examples from your life with the students    

e You are using the computer to teach your lesson    

f Mostly, there is pin-drop silence in your classes    

g Students are engaged in a group activity and freely share 
ideas among themselves  

   

h The students are asking a lot of questions, but only some 
of them are relevant to the topic being taught 

   

 
34. The following statements relate to learning in the context of either children, or adults, or both. Can 
you point out the group for which each statement is relevant?  

 

S.No Statement Children Adults Both 

a The learners have rather fixed viewpoints.    
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b They tend to accept information being presented to 
them at face value. 

   

c They enjoy solving problems that are somewhat 
challenging to them. 

   

d It is important for them to relate the learning to their 
real lives. 

   

e They enjoy working among themselves in small 
groups. 

   

f They usually decide for themselves what is important 
to be learned. 

   

g They expect the learning to be immediately useful to 
them, rather than in the long term. 

   

h They like to be treated with respect and patience in 
the class. 

   

 
35. Which of these are necessary components of a lesson plan? 
 

S.No  Yes No Maybe 

a Name of the Lesson    

b Name of the Facilitator teaching the lesson    

c Objective of the Lesson    

d Description of the learner group for which it is meant    

e Prior preparation required for the lesson    

f Teaching-Learning Material required for the lesson    

g Steps to be followed in the lesson    

h List of references used to teach the lesson    

 
36.Teaching is a situation in which teacher teaches and involves: (tick on yes/no for each response) 
 

S.No  Yes No 

a. Curriculum   

b. Time Management   

c. Class room   

d. Focus on knowledge   

e. Tests and examinations are involved   

f. Instruction based   

 
37. In your opinion what are the basic skills of a facilitator (Please tick on more than one response) 

a. Helping/making it easy for students to learn together in a group, or to achieve 
something together as a group 

b. Building/maintaining rapport between facilitator and participants and among 
participants 

c. Actively listening 
d. Questioning skills 
e. Involves helping the students to discover by themselves 
f. Presentation skills 
g. Effectively managing information derived during the training process 
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h. Set the trailing objectives what the facilitator is going to achieve 
i. Set learning objectives what the learner is going to achieve 
j. Believe that they are experts, know everything, know best their job and instruct the 

trainees 
k. Concentrate heavily on content 
l. Facilitator think that people are unreliable, won’t take responsibility and lack creativity 

 
38. From the list provided, choose 5 attributes, in order of importance, which you think are the key 
qualities of an effective facilitator. 

a. Sympathetic  
b. Humorous  
c. Patient 
d. Strict  
e. Well-prepared 
f. Explains clearly  
g. Hard-working 
h. Friendly 
i. Excellent subject knowledge  
j. Enthusiastic 
k. Kind High expectations 
l. Approachable 
m. Encouraging  

39. Did you participate in the training in own interest or out of compulsion: 
 
 
40. What is your contribution to the training programme? 
 
 
 
41. As a participant in the training programme does you initiated any activity in the present training 
programme: Yes/No 
 
42. Have you attended a workshop or training in training methodology earlier: Yes/No 
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Annex 6.4 
 Life Skills Assessment Scale 

Instructions 
This questionnaire assesses the level of life skills in the youth population. Below are some statements. 
They try to find out your way of life and perspectives about living. Kindly consider the statements 
carefully and answer according to what is true for you. There are no right or wrong answers. This will be 
used only for research purpose and it will be kept confidential. 
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1 I wish I was someone else. 
     

2 
Some songs make me feel so sad, I feel like 
crying. 

     

3 I can observe people and understand them by 
their body language. 

     

4 I understand there must be a reason                              
when my friends stop talking to me. 

     

5 I am unable to find new perspective for 
situations. 

     

6 I look at a situation and analyze it. 
     

7 Whenever, there is a doubt, I decide after 
looking at the whole picture. 

     

8 If I have a problem, I start finding various 
options. 

     

9 I don’t know how to express difficult emotions 
like anger and embarrassment. 

     

10 I am uncomfortable about the way I look.      
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11 I value what others have to say about my 
competence and behaviour. 

     

12 If someone doesn't have a friend I feel sad.      

13 I am able to express my feeling without using 
words. 

     

14 No one knows my true feelings.      

15 I don’t speak, without assessing the situation.       

16 If I have to make a decision, I look at what kind 
of commitments I will have to make. 

     

17 When I am confused about a problem, I discuss 
it with others. 

     

18 I don’t know how to put my feelings into words      

19 I postpone my work till the last minute.      

20 I feel that there is something very good and 
special in me. 

     

21 When I read a book, I can easily put myself in 
place of the character. 

     

22 I use the right words for the right situations.      

23 I don’t like to be isolated.      

24 When I learn something I keep asking lots of 
questions. 

     

25 I decide because I like something.      

26 I don’t want to be forced or hurried to solve 
problems. 

     

27 When I am happy, I feel thrilled.      
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28 I have more things to do than I can.      

29 I am aware that I have to play different roles as 
an individual in the society. 

     

30 Other people’s trouble doesn’t disturb me 
much. 

     

31 I don’t know the right words to ask for help.      

32 I easily mingle with people.      

33 When I have to decide, I look at how much risk 
I have to take. 

     

34 When I solve a problem, I don’t mind trying 
and failing. 

     

35 Health wise I am very sensitive.      

36 I am comfortable even if my likes or dislikes are 
not the same as my group 

     

37 When somebody is upset, I can know without 
them openly telling it. 

     

38 Whatever I say people misunderstand me.      

39 All my friends know me as I am.      

40 I am able to generate many ideas.      

41 In a crisis I think clearly.      

42 I collect all the necessary information before I 
make a decision. 

     

43 I feel I should solve the problem the way I 
want. 

     

44 When I am happy, I shout, jump and dance.      
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45 I keep worrying about my health. 
     

46 I want others to know my special qualities.      

47 People are responsible for their mistakes, and 
they have to pay for it. 

     

48 Whether people listen to me or not, I will say 
what I want. 

     

49 I share my feeling, without hurting other.      

50 When doing a task, I keep improving it.      

51 Even if I fail, I prefer to go by first     
impression. 

     

52 I don’t look for choices, I just decide. 
     

53 I make a list of  all the aspects  relating to a 
problem. 

     

54 When I am excited, I don’t know what to do.      

55 I don’t require others, to tell me about my 
good qualities as I know them well. 

     

56 I can think of two/three things, when listening 
to somebody. 

     

57 If I don’t understand, I am able to ask a 
question 

     

58 I find that my friends take advantage of me.      

59 I cannot stop  working, unless I am  
satisfied. 

     

60 Once I have thought of something, it is very 
difficult to change my view. 

     

61 My parents and family help me to decide.      
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62 I am able to tell myself what my real problem.      

63 Even my best friends don’t know about my 
moods. 

     

64 I have so many ideas in my head, due to that I 
can’t sleep. 

     

65 I look for ideas and suggestions from important 
people in my life. 

     

66 Even if people don’t express, I value their 
feelings. 

     

67 I am in such a hurry to talk that I can’t wait for 
others to stop. 

     

68 When I have a good idea, I  remain absorbed in  
it. 

     

69 Whenever, there is a problem or a concern, I 
find another way. 

     

70 Whatever my friends decide I go by it. 
     

71 I am able to identify my problems clearly.      

72 I am unable to control my emotions 
     

73 I feel burdened with my studies. 
     

74 I am aware that, depending on the situations, I  
behave differently. 

     

75 
I get distracted, when I am listening to others. 

     

76 I feel sad that I give more than  
I receive from my Friends. 
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77 I like to work  with ideas or materials.      

78 When I read or listen to something, I am able 
to see the missing parts. 

     

79 The more problems I have the more difficult it 
is for me to decide. 

     

80 I am sure about my likes and dislikes. 
     

81 When I see someone’s pain or difficulty, I 
respond spontaneously. 

     

82 Breaking friendships doesn’t bother me.      

83 I don’t like discipline, if it tries to make   me to 
become like others. 

     

84 When I read or listen, I keep asking questions 
to myself. 

     

85 While deciding I keep checking with others, 
whether I am on the right track. 

     

86 Once I have thought of a solution, I definitely 
act. 

     

87 When I feel angry, I am able to tell and talk 
about it. 

     

88 During exam my mind goes blank. 
     

89 I am able to accept compliments. 
     

90 

 
I am able to take the position of my friends, as 
they share their experiences with me. 

     

91 I don’t feel bad when I meet my past friends, 
with whom I had fought. 
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92 I feel I can see connections that others in my 
group cannot. 

     

93 When I have taken up some work, difficulties 
don’t bother me much. 

     

94 Difficult situations make me take wrong 
decisions. 

     

95 I feel that it is useless to talk about feelings.      

96 While listening to my friends, I am able to keep 
my problems separately for that time. 

     

97 I am unable to talk about difficult or negative 
feelings. (Grief, disturbed, doubts). 

     

98 When I want somebody as my friend, I am able 
to go and start a talk. 

     

99 When am in a doubt, I look at the whole 
situation. 

     

100 I don’t even realize that, when I get excited, I 
am shouting. 

     

 

Interpretation:  

Higher the score, higher the level of life skill in each dimension.  

Follow the steps given below to score the life Skills per dimension. 

Step 1. Transfer the responses (scores) into raw scores as given below. 

Always true of me – 5 

Very true of me – 4 

Sometimes true of me – 3 

Occasionally true of me – 2  

Not at all true of me – 1 

Step 2. Reverse scores for items indicated with asterisk mark are given below. 

Always true of me – 1 

Very true of me – 2 

Sometimes true of me – 3 

Occasionally true of me – 4  

Not at all true of me –5 

Step 3. The Total of each dimension score indicates the raw score of the respective dimension. 

The sum of all the scores obtained under each of the 10 dimensions would evolve the Global 

Score of life Skills. 

Step 4. Refer Norm’s table to identify the level of life skills of the respondent 
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Annex 6.5 

INTERVIEW GUIDE FOR FOCUS GROUP DISCUSSION WITH FACILITATORS 

 

OBJECTIVES OF THE FOCUS GROUP DISCUSSION 

 To assess the involvement of the facilitators and participants in the implementation  of the  

project  

 To obtain the views of participants in the better implementation of the project 

 To understand the accomplishment of the DLST among the Facilitators 

INSTRUCTIONS: 

Discussion initiated on the following questions –  

1. How has your journey been of learning and imparting Life skills for the last five months? 

2. Do you think the self learning course has been useful of internalizing life skills by you? And 

enabled you to handle the sessions with the students? 

3. What were the various constrains that you had faced while learning about Life Skills through the 

DLST ? 

4. What constrains did you face while taking sessions with the students? How did you solve those 

problems? 

5. Were you able to execute all activities as mentioned in the DLST? 

6. Which was the best section (topic) that you enjoyed while conducting the session?  

7. Which sessions were most enjoyed, internalized and reflected topics by the students? 

8. Did you refer to any other manual or materials while implementing the programme with 

students? 

9. What kind of response did you face at the beginning of the programme and what were the shifts 

in perception gradually among the students? 

10. Did you notice any remarkable change among any of your students in these three months of 

training? 

11. Your suggestions for the better implementation of the programme? 

12. Your suggestions for making the DLST more resourceful?  
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Annex 6.6 
 

Journal-writing format for JSS facilitators 
 
Date:                                                                                                                                        Location: 
 
Name of the Topic:   
 
What do I Learn? 
 
Portfolio 
Instructions: This is your portfolio page. Pls note the answers to the questions asked in DLST 
 
Other questions: 

1. Do you think going through this topic has added to your existing knowledge about this topic? 
Has reflecting on the stories and situations provided in the topic changed the way you 
understood this topic before? How? 

 
 

2. What are the things that struck you the most about this topic? 
 

 
3. Write the key points that you would like to share with the students during the class 

 
Instructions: Answer these questions after you have delivered the lesson to your students 
 
How do I Teach? 
 
Reflecting on the group:  

1. How was the group today overall?  
 
Enthusiastic & Participative/Indifferent/Hostile 
 

2. When the group was most engaged during the lesson?  
 
 During energizer/role play/discussion with partners/refection exercise 
 

3.  What would you do differently next time to ensure that they are more ready to learn and 
participate? 

 
 
Reflecting on self: 

4. Do you think you were adequately prepared for this session today? 
 
Yes/No 
 
 

5. How would you rate your session today? 
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Excellent/ Good/Satisfactory/ Unsatisfactory 

 
6. When did you feel best today as facilitator and why? List the positive outcome of the session 

 
7. When were you not comfortable today as a facilitator and why? List the negative outcomes if 

any 
 

8. List three things you would like to undertake to enhance the effectiveness of the session in the 
next class 
 
 
 
 

Reflecting on the content: 
9. Was the content relevant for the group? 

Yes/ No, Why? 
 

10. Did you contextualize the content for your students? What changes did you make to the content 
to make it more relevant? 

 
11. What changes do you suggest to improve the content in DLST? 
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Annex 6.7 
 

TRAINING IN LIFE SKILLS FOR THE STUDENTS OF JANS SHIKSHAN SANSTHAN 
EVALUATION QUESTIONNAIRE 

(PRE AND POST TRAINING) 
 

Venue:       Date of Training: 
 
Name of District:     State: 
 

II. PERSONAL PROFILE OF PARTICIPANTS 

1. Name:  2. Age: 

3. Gender:  Male/Female 4. Educational Qualification:  

5 Marital Status:  Married/Unmarried  6. Professional Skill (if any) :  

7 . . Occupation:  
Student/employed/business/unemployed 

8. Family Occupation:  

9. Family income:  10. Training programme attending in JSS: 

11 . Name of Village, Block and District: 12. . Previously attended training or any course 
in Life Skills: Yes/No 

 
III. Content 

1a.  State True or False for each statement  
 

S.No Statement T/F 

1. It is important to understand ourselves  

2. I am responsible for  my decisions  

3. Positive attitude is essential  for success  

4.  If I manage my time properly I can do several things in a day  

5.  The full form of SWOT is – strengths, weakness, opportunities and threat  

6.  Saving money for the future is very important  

7.  I can set goals beyond my capacities   

8. HIV/AIDS can be spread by a mosquito bite  

9. Listening is an important skill while communicating with others  

10. HIV and AIDS both are different types of diseases   

 
 
1b.  Mark a tick on the correct answer  
 

(i) What is gender? (Please tick only one response) 
a. Refers to the socially constructed roles, behaviours, for men and women 

b. A term that relates only to women and girls and their concerns in society. 

c. Is concerned about the rights of women and girls in society. 
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(ii) Which is the most important factor to manage time and complete task? 

a. Organise 

b. Prioritize  

c. Waste  

d. Set  goals  

 

(iii) What is communication? 

a. It is a process where there is only one person who conveys his/her message 

b. It is a process by which people talk to god   

c. It is a process by which two or more people exchange ideas, facts, feelings or 

impressions in ways that each gains a common understanding of the message. 

 

(iv) How do you resolve a conflict situation? 

a. You compromise with the person  

b. You are adamant that your suggestion has to be followed 

c. You consider the other person and your suggestion for a solution 

 

(v) What does time management do for you and your job? 

a. Helps you do all that you want to do in a systematic manner 

b. Makes you rush for everything 

c. Helps you complete things after deadline 

d. Helps you to work overtime 

 
2. Rate the life skills training programme with the help of the pointers given below  
 
 1 2 3 4 5 
Strongly  Agree Neutral Disagree Strongly  
Agree    Disagree 
 

_______ 1. The learning objectives of the training were met. 

_______ 2. participatory methodology was used in the training 

_______ 3. The facilitators explained concepts clearly. 

_______ 4. The exercises helped  in  understanding the concepts and the skills  

_______ 5. The trainers are always  helpful in motivating the learners to participate in 
activities 

_______ 6. Participants were actively engaged in the exercises. 

 7. The queries were clarified by the trainers clearly. 

_______ 8. The timing of sessions were appropriate 

_______ 9. Time allotted for different sessions were adequate 

_______ 10. Resource persons were able to clarify the doubts 
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3. What you liked best in the training programme? 
 
 
 
 
 
4. How was this training going to help you? 
 
 
 
 
 
5. Do you think Life Skills training should be a component in all training programmes? 
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Annex 6.8 
 

Feed Back Form (Directors) 
 

Please take a moment to answer the following questions. Your comments are an important contribution 
as we design learning experiences to meet your professional needs. 
 
1. PERSONAL PROFILE  

Name:  Age: 
 

Educational Qualification:  Designation : 
 

 
2. Has there been a difference in relationship between the JSS and the beneficiaries after the 
implementation of Life Skills Programme? 
 
 
 
 
 
 
3. What are your views on the DLST Toolkit as a resource for your facilitators? 
 
 
 
 
 
 
4. What are your suggestions to strengthen Life Skills Programme? 
 
 
 
 
 
 
5. Would you recommend Life Skills to be a part of your LEE programme for future batches?  
 




